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Abstract 

Background 
Quality of school life is defined as the overall student satisfaction with their experiences of school 
activities. The purpose of this study was to investigate the structural relationships between 
perfectionism and quality of school life with respect to the mediating role of emotional regulation 
difficulty. 

Materials and Methods: This is a descriptive correlation study using structural equations. A sample 
of 353 female high school students in Kerman, Iran, was selected through Cochran's formula using 
random cluster sampling. To collect data, Ainley and Bourke's Quality of School Life (QSL) scale, 

Terry-Short's Positive and Negative Perfectionism (PAPS) scale, and Gratz & Roemer's Difficulties in 
Emotion Regulation Scale (DERS) were used. The validity of the questionnaires was measured and 
confirmed using factor analysis and reliability through Cronbach's alpha. Data were analyzed using 
descriptive and inferential statistical indicators including structural equation modeling and 
confirmatory factor analysis using SPSS (version 16.0), and AMOS software (version 24.0).  

Results: Results showed that positive and negative perfectionism have a significant effect on the 
quality of school life with respect to the mediating role of emotional regulation difficulty. The impact 
of positive perfectionism on the quality of school life was direct and significant, while its effect on the 
difficulty of emotional regulation was significant but inverse; emotional regulation difficulty showed 

a significant inverse effect on the quality of school life.  

Conclusion 

Perfectionism and emotional regulation difficulty are threats to the quality of school life, so adopting 

a comprehensive perspective to understand and solve these issues is necessary. 
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1- INTRODUCTION 

       School is the environment in which 

students and adolescents spend most of 

their time. Type of education, school 

environment, student-student and teacher-

student relationships, and school resources 

and equipments provided to students play 

an important role in the effectiveness of 

students' learning, causing their overall 

satisfaction and subsequent educational 

progress or overcoming of negative 

emotions. It is obvious that several factors 

affect students' academic performance (1).  

One of these factors is the quality of 

school life of students. To examine the 

quality of school life, first, it is necessary 

to examine the concept of quality of life. 

The quality of life has been initially 

limited to the health and mental illness; but 

over the past two decades, this concept has 

evolved from a purely health, 

environmental, and psychological context 

to a multidimensional one, and has 

attracted the attention of a number of 

disciplines. According to the definition of 

the World Health Organization (WHO), 

quality of life is a person's perception of 

his life situation based on culture and 

value systems and its relationship with 

goals, expectations, interests, standards 

and life experiences. This is a broad 

definition that affects the state of physical 

health, mental status, independence, social 

relationships and personal beliefs (2).  

According to Baldwin, the structure of 

quality of life is somewhat ambiguous. On 

the one hand, the quality of one’s life is 

considered as a concept of how one lives 

(spend) his life, and in a more general 

term, the quality of life situations includes 

factors such as the environment or culture 

in a given society. From another 

perspective, the quality of life can be 

defined at two levels: micro (individual-

subjective), and macro (social-objective) 

(3). Special conditions of different 

environments can affect the quality of life 

of individuals. One of the most important 

environments where the adolescent and the 

youth spend most of their time is school. 

Accordingly, the quality of school life is 

one of the most important aspects of 

quality of life. Quality of life in school 

affects the education and life of students 

(4). Quality of life in school is the well-

being and overall satisfaction of students 

in terms of negative and positive 

experiences in their in-school activities (5).  

These positive and negative experiences 

that form the student's overall perception 

of his or her well-being and overall 

satisfaction with school life are the result 

of his or her participation and involvement 

in school activities and express the 

student's level of satisfaction with their 

daily life at school. Some researchers have 

also addressed the relationship between 

quality of school life and staying in school, 

their attitudes about going to school, 

academic achievements, levels of 

academic degrees, responsibility, 

commitment to homework, and the 

incidence of abnormal behaviors at school.  

Accordingly, the going to school does not 

simply aim to transfer knowledge and 

develop learning skills, but other 

components such as teaching the rules and 

norms of society, personality formation 

and social arts are also important, which 

require high quality school life in many 

aspects such as effective relationships with 

peers and teachers, mental and physical 

health, creating a good opportunity for 

development, education, learning and 

progress, creating positive and pleasant 

emotions, etc. in school (6).  

Quality of school life is affected by many 

components. One of the variables that can 

potentially affect the quality of school life 

is perfectionism. Perfectionism is a 

structure that has been the focus of 

researchers since 1989 and is usually 

considered as a multidimensional 

structure, but there is much disagreement 

about its dimensions (7). Perfectionism is a 

personality structure and is characterized 
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by striving for perfection and setting 

extreme criteria in performance along with 

a tendency to critically evaluate behavior 

(8). Burns has defined perfectionism as a 

cognitive model of individual 

expectations, the main feature of which is 

the formulation of strong and inflexible 

goals for performance and setting 

unrealistically high standards (9). Horney 

defines perfectionism as the neurotic 

tendency to be flawless, to consider one's 

smallest mistake as an unforgivable sin, 

and to anxiously wait for it (10). 

Perfectionism is associated with a variety 

of negative consequences such as feelings 

of failure, guilt, indecision, shame, 

slowness, and low self-esteem. 

Perfectionism is a belief that sets very high 

criteria for performance, a tendency for all 

or nothing, and to achieve perfect and 

complete results (7).  

Hamachek introduces a new approach to 

perfectionism and considers it as a two-

dimensional structure that has positive or 

normal and negative or abnormal aspects 

(11). Positive perfectionism with high but 

accessible personal standards includes a 

tendency to be orderly and organized in 

affairs, a sense of satisfaction with one's 

performance, a quest for excellence, and a 

tendency to succeed. On the other hand, 

negative perfectionism by is characterized 

by high and unrealistic standards, 

excessive concern about mistakes and 

personal imperfections, perceiving a long 

distance between personal performance 

and standards and sickly skepticism (12). 

Perfectionism is a person's persistent 

desire to set perfect and achievable 

standards and strive to achieve them. 

Positive perfectionism increases positive 

emotions and reduces psychological stress, 

while negative perfectionism is associated 

with negative emotions and reduced 

psychological well-being. Research 

suggests that perfectionism is associated 

with depression, anxiety, low self-esteem, 

and suicide, because when one considers 

one’s acceptance as conditional on 

achieving success and standards, and the 

process of effectively pursuing goals runs 

into problems, failure to achieve goals will 

occur, which in turn, causes the person to 

fail in achieving other goals and creating 

defective cognitions. Therefore, during this 

process, perfectionism will make the 

individual face many problems and issues 

(14). Students can also be involved in 

these issues. As a personality trait, 

perfectionism causes students to have high 

expectations of themselves and constantly 

strive to perform better, and constantly 

self-evaluate critically, which can affect 

their quality of school life.  

Research has shown that there is a simple 

and multidimensional relationship between 

perfectionism and quality of life among 

students (15). Other studies showed that 

students with negative perfectionism have 

anxiety and low academic performance 

(16). Karababa has shown that positive 

perfectionism is associated with life 

satisfaction in students and negative 

perfectionism is associated with life 

dissatisfaction (17). Other researchers have 

concluded that there is a positive and 

significant relationship between quality of 

school life and academic motivation, and 

that, the quality of school life its 

components are anticipators for academic 

motivation (18).  

In addition to perfectionism, which aims to 

achieve the desired perfect goal, one of the 

other topics that has attracted a lot of 

empirical and theoretical attention over the 

past two decades is emotions. This interest 

and attention can be partly due to the role 

that emotion and emotional regulation play 

in external (individual) behaviors. Despite 

the positive and constructive role of 

emotions in human life, another dimension 

is the destructive aspect of emotions. In 

fact, an emotion is problematic and 

harmful when it is expressed 

inappropriately, is very severe, and affects 

a person's life for a long time (20). High 
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school students are in adolescence period, 

and one of the characteristics of this period 

is changes in the structure of the brain, 

which leads to a decrease in their ability to 

successfully regulate their emotions and 

put them at risk for anxiety-related 

disorders and stress (21). These physical 

and psychosocial changes of the 

adolescent are often accompanied with 

intense emotions. Given that in this period, 

people always face a range of emotional 

problems that require different strategies 

for regulation, the emotion regulation 

difficulty is an important basis for the 

emergence of emotional and behavioral 

disorders during adolescence (22).  

Emotion regulation difficulty is defined as 

maladaptive methods of responding to 

emotions, which include unacceptable 

responses, difficulty in controlling 

behaviors in the context of emotional 

distress, and deficits in the functional use 

of emotions as information (23). Since the 

definition of emotion regulation is 

behavior management and regulation of 

emotional experience, it is clear that 

emotion regulation difficulty involves not 

only emotional processes but also 

cognitive processes, because cognitive 

abilities help to form emotional life in 

humans (24). Lack of emotion regulation 

can signal problematic behaviors such as 

violence (25). Students who are not able to 

control their emotions in school can't 

establish a proper relationship with their 

peers and teachers, so their emotional 

regulation difficulty affects their quality of 

school life (26).  

Research has shown that aspects of 

emotional regulation difficulty have a 

negative and significant correlation with 

the score of quality of life, i.e. with the 

increase in emotional regulation difficulty 

in related aspects, the quality of life 

decreases or in other words, with the 

enhancement of emotional regulation 

skills, the quality of life increases. Since 

no research has been performed on the 

relationship between these variables and 

the previous studies in this field reveal the 

lack of proper research, this study seeks to 

answer the question whether 

perfectionism, with respect to the 

mediating role of emotional regulation 

difficulty, affects the quality of school life. 

The main objective 

Investigating the effect of perfectionism 

(positive and negative) on students' quality 

of school life based on the mediating role 

of emotional regulation  

2- MATERIALS AND METHODS 

2-1. Study design and population 

       The present research is a descriptive 

correlation study using structural equation 

method and investigates the relationship 

between perfectionism and quality of 

school life taking into account the 

mediating role of emotional regulation 

difficulty in female students in Kerman, 

Iran. The statistical population of the 

present study consists of 4,734 female high 

school students in the academic year of 

2018-2019. Using Cochran's formula and 

random cluster sampling method, 353 

subjects were selected and a questionnaire 

was given to be completed.  

2-4. Measuring tools  

In this research, the following research 

tools were used:  

2-4-1. Difficulties in Emotional 

Regulation Scale: The Difficulties in 

Emotional Regulation Scale (DERS) was 

used. Gratz and Romer created this scale in 

2001 with 36 items. This scale consists of 

6 sub-scales which include: 1. Non-

acceptance, 2. Difficulty in engaging in 

purposeful behavior (goals), 3. Difficulty 

in controlling impulse, 4. Lack of 

emotional awareness, 5. Limited access to 

emotion regulation strategies, and 6. Lack 

of emotional clarity. Analysis of the results 

showed that the items have a high internal 

consistency (α= 0.93) (21). Factor analysis 
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showed 6 factors of non-acceptance of 

emotional responses, difficulty in 

performing purposeful behavior, difficulty 

in controlling impulse, lack of emotional 

awareness, limited access to emotional 

regulation strategies, and lack of emotional 

clarity. All six subscales of the 

questionnaire have Cronbach's alpha above 

0.80 (24). In the present study, 

confirmatory factor analysis and 

Cronbach's alpha were used to evaluate the 

validity and reliability of this scale. 

Indicators obtained from confirmatory 

factor analysis in the present study 

(RMSEA = 0.020, CMIN / DF = 1.141, 

GFI = 0.998, AGFI = 0.978, and CFI = 

0.99) indicate the appropriate fit of the 

model with data and Cronbach's alpha of 

0.840 for this questionnaire, which 

indicates the reliability.  

2-4-2. Perfectionism Questionnaire: 
Positive and Negative Perfectionism 

(PANP) Questionnaire was used. This 

scale is a 40-item test developed by Terry 

Short et al. (1995); 20 items measure 

positive perfectionism and 20 items 

measure negative perfectionism. Questions 

measure subjects' perfectionism through a 

five-point Likert scale from a score of 1 to 

5 in both positive and negative fields. The 

minimum score of a subject in each of the 

test scales was 20 and the maximum was 

100. The scoring of these two dimensions 

is such that if the subject takes a high score 

in positive dimension of the perfectionism 

questionnaire, she will be considered as a 

person with high positive perfectionism 

and if she takes a high score in negative 

dimension of the perfectionism 

questionnaire, she will be considered as a 

person with high negative perfectionism.  

In the present study, confirmatory factor 

analysis was used to evaluate the validity 

of this scale. Indicators obtained from 

confirmatory factor analysis in the present 

study (CFI = 0.999, TLI = 0.997, IFI = 

0.999, RMR = 0.007, GFA = 0.998, 

RMSEA = 0.020, AGFI = 0.978) indicate 

the appropriate fit of the model with the 

data and Cronbach's alpha of 0.840 in this 

questionnaire indicate its reliability.  

2-4-3. Quality of School Life 

Questionnaire: This is a quality of school 

life questionnaire developed by Inley and 

Burke (1999). The questionnaire includes 

39 items in 7 dimensions of public 

satisfaction, negative emotions, and 

relation with the teacher, opportunity, 

progress, adventure and social cohesion. 

The scores given by the subjects to this 

questionnaire on the Likert scale 

determined the quality of school life. Items 

5, 14, 18, 28 and 37 are scored in reverse. 

In the study of Soltani Shal et al., the 

convergent validity of the quality of school 

life questionnaire was calculated and 

confirmed by examining its correlation 

with general self-efficacy scales and 

adolescent coping scale (27). In the present 

study, confirmatory factor analysis was 

used to evaluate the validity of this scale. 

Indicators obtained by confirmatory factor 

analysis in the present study (RMSEA = 

0.000, CMIN / DF = 0.739, GFI = 0.998, 

AGFI = 0.983 and CFI = 0.99) indicate the 

appropriate fit of the model with data. 

Cronbach's alpha of 0.89 for this 

questionnaire indicates the confirmation of 

reliability.  

2-3. Ethical consideration 

This research is taken from Ph.D. Thesis 

of Fatemeh Mehrabifar, a student of the 

Islamic Azad University of Kerman (ID-

code: 162346079(. 

2-7. Data Analyses  

To analyze the data, descriptive statistical 

indices of mean and standard deviation, 

frequency distribution table and inferential 

tests of Pearson correlation coefficient, 

simple regression, structural equation 

model and confirmatory factor analysis 

were obtained using Amos software 

(version 24.0), and SPSS software (version 

16.0). P-value less than 0.05 were 

statistically significant. 
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3- RESULTS  

       The scores of the variables of 

emotional regulation difficulty and quality 

of school life were obtained by calculating 

the average scores of the relevant items of 

the questionnaire and to describe this 

variable, the scores were divided into five 

categories: very low, low, medium, high 

and very high. Out of 355 subjects, 43 

(12.1%) had very low scores of emotional 

regulation difficulty, 161 (45.4%) had low 

scores, 132 (37.2%) moderate scores, 18 

(1.5%) high scores and 1 person (0.3%) 

has a very high score of emotional 

regulation difficulty. A total of 19 (5.4%) 

subjects have a high (high and very high) 

difficulty in adjusting their emotions. Out 

of 355 subjects, 3 (0.8%) had a low 

perfectionism score, 118 (33.2%) had a 

moderate score, 208 (58.6%) high score 

and 26 (7.3%) had a very high score in 

perfectionism. In total, 234 (65.9%) 

subjects have a positive (high and very 

high) score in perfectionism, out of 355 

subjects, 7 (0.2%) believe that their quality 

of school life score is very low, 34 (9.6%) 

have low score in this regard, 199 (56.1%) 

have moderate score, 94 (26.5%) had high 

score and 21 (5.9%) had very high score. 

A total of 115 (32.4%) subjects had a 

positive (high and very high) score in the 

quality of school life (Table.1).  

 

Table-1: Frequency distribution of the main research variables. 

Variables 

Emotional 

regulation difficulty 
Perfectionism 

Positive 

perfectionism 

Negative 

perfectionism 

Quality of 

school life 

Number (%) Number (%) Number (%) Number (%) Number (%) 

Very Low 43 (12.1) 0 0 0 7 (2) 

Low 161 (45.6) 3 (0.8) 5 (1.4) 20 (5.6) 34 (9.6) 

Medium 132 (37.2) 118 (33.2) 92 (25.9) 196 (55.2) 199 (56.1) 

High 18 (5.1) 208 (58.6) 152 (42.8) 118 (33.2) 94 (26.5) 

Very High 1 (0.5) 26 (7.3) 106 (29.9) 21 (5.9) 21 (5.9) 

Total 355 (100) 355 (100) 355 (100) 355 (100) 355 (100) 

   

3-1. Research hypotheses  

 The positive perfectionism variable 

affects the quality of school life due to the 

mediating role of emotional regulation 

difficulty.  

 The negative perfectionism 

variable affects the quality of school life 

due to the mediating role of emotional 

regulation difficulty.  

 The variable of emotional 

regulation difficulty affects students' 

quality of school life.  

 The positive perfectionism variable 

affects students' quality of school life.  

 The negative perfectionism 

variable affects students' quality of school 

life.  

 The positive perfectionism variable 

affects the difficulty of emotional 

regulation.  

 The positive perfectionism variable 

affects the emotional regulation difficulty.  

3-2. Testing research hypotheses  

Before analyzing the data related to the 

hypotheses, they were examined to ensure 

that the data of the study estimate the 

underlying assumptions of the structural 

equation model. For this purpose, five 

assumptions of structural equations, 

including missing data, outliers, normality, 

and multi-collinearity were examined and 

the assumptions of analysis were observed. 

In addition, variables have a distance scale. 

To evaluate the validity and adequacy of 

the data, the KMO index has been used. 

With the data of this study, the value of 
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this index was 0.853 for the Difficulties in 

Emotional Regulation Scale, 0.222 for the 

Perfectionism Questionnaire and 0.859 for 

the quality of school life questionnaire, 

respectively. This index is in the range of 

zero to one, and the closer the value of this 

index is to one, the more suitable the 

sample size data are for factor analysis. 

The Bartlett test was also used to examine 

the correlation matrix. The significance of 

Bartlett test for all three questionnaires, as 

seen in Table.2, is less than the 

significance level of 0.05 and the 

assumption that the correlation matrix is 

uniform is rejected and as a result, the 

items are sufficiently correlated. In 

addition, the subscription value of all items 

is above 0.30 and the rest of the standard 

items are in the range (-3 to 3).  

 

 

                               Table-2: Statistical values of KMO and Bartlett's test. 

Variables KMO 
Bartlett's test 

Chi-square DF P-value 

Emotional regulation difficulty 0.853 3987.536 630 0.000 

Perfectionism 0.822 4170030 780 0.000 

Quality of school life 0.859 5478.709 741 0.000 

                                  KMO: Kaiser-Meyer-Olkin. 

 

Also, before evaluating the proposed 

structural model, it is necessary to examine 

the significance of weighted regression 

[factor load] of various variables and 

structures of the questionnaire in 

predicting the relevant components to 

determine the fit of measurement models 

and the acceptability of their markers in 

measuring structures. This was done using 

confirmatory factor analysis (CFA) 

technique and AMOS software version 

24.0. Because in the fitted CFA model, the 

weighted regression of all variables, in 

predicting the components, at the 

confidence level of 0.99, had a significant 

difference with zero, none of the 

components were excluded from the 

analysis process. The significance basis of 

the components is that the significance 

level is below 0.05 for them. The results of 

confirmatory factor analysis for the 

components along with the CFA model fit 

indices are presented in Tables 3-5. These 

indicators showed a good fit of the 

measurement models and the significance 

of the load of each observed variable to the 

corresponding latent variable was 

confirmed.  

 
 

Table-3: Results of CFA for variables of emotional regulation difficulty. 

Latent factor 

(hidden variable) 

Dimensions or measurement indicators 

(observed variables) 
Factor load Statistics P-value 

Emotional regulation 

difficulty 

Not accepted 0.557 - - 

Differences in purposeful behaviors 0.837 9.747 0.000 

Impairment of impulse control 0.755 9.707 0.000 

Lack of emotional awareness 0.866 5.450 0.000 

Limited access to emotion regulation strategies 0.686 10.478 0.000 

Lack of emotional clarity 0.541 6.173 0.000 

χ2 = 2.281, df = 2, χ2 /df = 1.141, CFI= 0.999, TLI= 0.997, IFI=0.999, RMR=0.007, 

GFA= 0.998, RMSEA= 0.020, AGFI = 0.978. 

X2: Chi-square, CFA: Confirmatory factor analysis, DF: Degree of freedom, CFI: Comparative fit index, TLI: 

Tucker-Lewis Index, IFI: Incremental Fit Index, RMR: Resting metabolic rate, GFA: Genetic Function 

Approximation, RMSEA: Root Mean Square Error of Approximation, AGFI: Adjusted goodness of fit index. 
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Table-4: Results of CFA for quality of school life variables. 

Latent factor 

(hidden variable) 

Dimensions or measurement indicators (observed 

variables) 
Factor load Statistics P-value 

Quality of school 

life 

General satisfaction 0.861 - - 

Absence of negative emotions 0.248 4.457 0.000 

Communication with the teacher 0.680 10.864 0.000 

Opportunity 0.798 12.142 0.000 

Achievement (progress) 0.618 9.354 0.000 

Being adventurous 0.809 16.002 0.000 

Social solidarity 0.861 11.323 0.000 

Approved χ 2 = 2.216, df = 3, χ2 /df = 0.739, CFI= 0.999, TLI=0.998, IFI= 0.999, RMR= 0.007, 

GFA=0.998, RMSEA= 0.000, AGFI = 0.983. 

X2: Chi-square, CFA: Confirmatory factor analysis, DF: Degree of freedom, CFI: Comparative fit index, TLI: 

Tucker-Lewis Index, IFI: Incremental Fit Index, RMR: Resting metabolic rate, GFA: Genetic Function 

Approximation, RMSEA: Root Mean Square Error of Approximation, AGFI: adjusted goodness of fit index. 

 

 

Table-5: Results of CFA for the perfectionism variable. 

Latent factor (hidden 

variable) 

Dimensions or measurement indicators 

(observed variables) 
Factor load Statistics P-value 

Emotional regulation 

difficulty 

Positive perfectionism 0.39 - - 

Negative perfectionism 0.43 - - 

Approved CFI= 1.00, NFI= 1.00, IFI= 1.00, RMR= 0.000, GFA=0.999. 

CFA: Confirmatory factor analysis, CFI: Comparative fit index, IFI: Incremental Fit Index, RMR: Resting 

metabolic rate, GFA: Genetic Function Approximation, NFI: Normed Fit Index.  

 

AMOS software (version 24.0) was used 

to investigate the proposed model of the 

effect of positive and negative 

perfectionism variables on the quality of 

school life due to the mediating role of 

emotional regulation difficulty. In this 

method, a complete model using variables 

of emotional regulation difficulty with six 

factors (non-acceptability, impaired 

impulse control, limited access to emotion 

regulation strategies and lack of emotional 

clarity), perfectionism with a positive and 

a negative factor and the variable of 

quality of school life was examined with 

seven factors of general satisfaction, 

absence of negative emotions, relationship 

with the teacher, opportunity, progress, 

adventure and social cohesion. In the 

structural equation model, standardized 

factor loads displayed on arrows measured 

the relationship between the latent 

variables and the observed variable with 

the latent variable. The higher the factor 

load, the greater the share of that variable. 

In modeling structural equations, after 

fitting the desired model, good fit criteria 

should be evaluated. There are many good 

fit criteria for examining the fit of 

structural equation models, which can 

include normalized chi-square (CMIN / 

DF) index, root mean square error of 

approximation (RMSEA), goodness of fit 

index (GFI), adjusted goodness of fit index 

(AGFI), confirmatory fit index (CFI), 

normalized fit index (NFI), Tucker-Lewis 

index (TLI) and incremental fit index 

(IFI). According to the statistics obtained 

for the proposed model, the effect of the 

variable of positive perfectionism on the 

quality of school life based on the 

mediating role of emotion regulation 

difficulty in Table.6 and Figure.1 (indices 

RMSEA = 0.061, CMIN/ DF= 2.31, 

RMR= 0.069, GFI = 0.940, AGFI = 0.902, 

CFI = 0.85, and IFI = 0.85) show that the 

results of the structural equation model 

have a favorable and acceptable fit.  
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                      Table-6: Fit the proposed model with the data based on the fit indices. 

Index Positive 

perfectionism 

Negative 

perfectionism 
Index result 

RMSEA 0.061 0.068 Approved 

CMIN/DF 2.31 2.64 Approved 

RMR 0.069 0.075 Almost approved 

GFI 0.940 0.935 Approved 

AGFI 0.902 0.90 Approved 

CFI 0.85 0.80 Almost approved 

IFI 0.85 0.801 Almost approved 

 

 

Fig.1: Structural equation model (Structural model and measurement models). 

The effect of positive perfectionism variable on school quality of life due to the mediating role of 
emotion regulation difficulty. 
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Also, according to the statistics obtained 

for the proposed model, the effect of the 

variable of negative perfectionism on the 

quality of school life based on the 

mediating role of emotional regulation 

difficulty in Table.6 and Figure.2 

(RMSEA = 0.068, CMIN / DF= 2.64, 

RMR = 0.075, GFI = 0.935, GFI = 0.90, 

CFI = 0.80, and IFI = 0.801) show that the 

results of the structural equation model 

have a desirable and acceptable fit. 

 
 

 

 

 

Fig.2: Structural equation model (Structural model and measurement models). 

The effect of Negative perfectionism variable on school quality of life due to the mediating role of 
emotion regulation difficulty. 
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3-2. The structural pattern of the direct 

effects of research variables  

In the data analysis through fitted 

structural equation model, the significant 

effects of the variables of positive 

perfectionism on emotional adjustment 

difficulty, significant effects positive 

perfectionism on quality of school life and 

significant effects of emotional regulation 

difficulty on school quality of life are 

0.000, 0.000 and 0.000, respectively. Also, 

there is a significant and inverse effect of 

positive perfectionism on the emotional 

regulation difficulty with respect to the 

negative coefficient (β= -.390); and a 

significant and direct effect of positive 

perfectionism on quality of school life 

based on the positive coefficient (β = 

0.424), and is the strongest effect. Also, 

there is a significant and inverse effect of 

emotional regulation difficulty on the 

quality of school life based on the negative 

coefficient (β = -0.300), which is the 

weakest effect. In addition, the 

significance of the negative perfectionism 

variable on the emotional regulation 

difficulty is 0.000, which is less than the 

significance level of α = 0.05. Therefore, 

at this level, the assumption of no effect is 

rejected and as a result, there is a 

significant and direct effect of negative 

perfectionism on the emotional regulation 

difficulty with respect to the positive 

coefficient (β = 0.29). Significance of the 

effect of negative perfectionism on 

students' quality of school life is 0.123, so 

at this level, the assumption of no effect is 

not rejected and as a result, negative 

perfectionism has no significant effect on 

the quality of school life with respect to 

the positive coefficient (β = 0.09) 

(Table.7).  

 

 

Table-7: Summary of the results of measurement parameters the direct effect of research variables on 
structural equations. 

Variables 
Standard 

coefficient 

Test 

statistics 
P-value Test result 

Positive perfectionism and the emotional 

regulation difficulty  
-0.390 -5.455 0.000 

Negative and significant 

impact 

Positive perfectionism and quality of 

school life 
0.424 6.956 0.000 

Positive and significant 

impact 

Emotional regulation difficulty and quality 

of school life 
-0.300 -4.188 0.000 

Negative and significant 

impact 

Negative perfectionism and emotional 
regulation difficulty 

0.290 5.548 0.000 
Positive and significant 

impact 

Negative perfectionism and quality of 

school life 
0.090 1.542 0.123 No significant effect 

 

3-3. In-direct effects  

By analysis of data to examine the 

parameters measuring the indirect effect of 

positive and negative perfectionism on the 

quality of school life through the emotion 

regulation difficulty using the 

bootstrapping method shows that the 

coefficients of the standardized parameters 

are β = 0.117, and β = - 0.086 with 

significance levels of 0.012 and 0.001, 

respectively. Therefore, at this level, the 

hypothesis of no effect is rejected and as a 

result, positive and negative perfectionism 

have a significant effect on the quality of 

school life of students due to the mediating 

role of emotional regulation difficulty 

(Table.8). As observed in the present 

model, positive perfectionism has a direct 

and positive effect on the quality of school 

life of students and has a significant 

indirect effect on the quality of school life 

through the emotional regulation 

difficulty. Negative perfectionism does not 
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have a direct effect on the quality of school 

life of students and has a significant 

indirect effect on the quality of school life 

through the emotional regulation 

difficulty.  

 

 

Table-8: Parameters measuring the indirect effect of positive and negative perfectionism on the 
quality of school life through the emotion regulation difficulty using the bootstrap method. 

Parameters 
Non-standard 

estimates 

Standard 

estimate 

Lower 

limit 

 

Upper 

limit 

P-

value 

The effect of positive perfectionism on the 

quality of school life through the emotional 

regulation difficulty 

0.146 0.117 0.051 
0.285 

 0.012 

The effect of negative perfectionism on the 

quality of school life through the emotional 

regulation difficulty 

-0.120 -0.086 -0.189 -0.068 0.001 

 
 

4- DISCUSSION 

      The purpose of this study was to 

investigate the structural relationships 

between perfectionism and quality of 

school life with respect to the mediating 

role of emotional regulation difficulty. 

Results showed that positive perfectionism 

has a direct and significant effect on the 

quality of school life of students, which is 

consistent with the results of Samad 

Forushan (15), and Karababa (17). Positive 

perfectionism includes high but achievable 

personal standards, a tendency to order and 

organizing things, a sense of satisfaction 

with one's performance, search for 

excellence in affairs, and a tendency to 

succeed. Students with positive 

perfectionism have realistic expectations 

of their abilities and performance. They 

have the freedom to do things and try to do 

their best (12). A common characteristic of 

individuals with positive perfectionism is 

that they are overly motivated and diligent 

in doing their homework; they have inner 

control and have the ability to succeed 

under certain conditions (28). Therefore, 

students who have positive perfectionism 

seek to achieve their ideals and goals and 

are diligent in this area. By achieving their 

goals and academic success, they gain a 

good experience in school and these 

positive experiences increase their overall 

satisfaction with the school. Positive 

perfectionism is associated with friendship 

at school, satisfaction with the living 

environment, family, self and life 

satisfaction in general, and with increasing 

levels of positive perfectionism in 

adolescents, their level of life satisfaction 

increases as well (17). Characteristic of 

individuals with positive perfectionism is 

having a purpose in life, striving for 

excellence, order and organization (13). 

Therefore, students who have positive 

perfectionism due to having a purpose and 

work order will be able to cope well with 

their homework and tasks in school and 

experience positive emotions as a result of 

these successes. Since the quality of school 

life is taken as a general students’ 

satisfaction with school and gaining 

positive and negative experiences that are 

rooted in in-school activities, therefore, 

positive perfectionism increases the quality 

of school life, so our study result is 

justifiable. Negative perfectionism has no 

significant effect on students' quality of 

school life. Of course, it has an opposite 

effect. Individuals with negative 

perfectionism are characterized by high 

and unrealistic standards, excessive worry 

about personal mistakes and shortcomings, 

perception of a large gap between personal 

performance and standards, and morbid 

skepticism about things. Due to 

https://iraniantranslate.com/dictionary/english-persian-translation/lower%20limit/
https://iraniantranslate.com/dictionary/english-persian-translation/lower%20limit/


Mehrabifar et al. 

Int J Pediatr, Vol.9, N.7, Serial No.91, Jul. 2021                                                                                          13989 

inconsistency of expectations between 

themselves and their actual performance, 

students with negative perfectionism are 

not free to do things and are not efficient 

(12). These students, regardless of their 

abilities, choose goals beyond their ability 

and capacity and fail to achieve perfection. 

They are afraid of what they want and are 

not satisfied with anything but perfect 

success. They are only fully satisfied when 

they do the job or task completely and 

without any error, so they may not take 

their responsibilities, or may leave it 

halfway, for fear of not achieving their 

goal, so they suffer academic failure.  

In general, fear of failure, worrying about 

the evaluation, thoughts of others about 

themselves, setting high standards and lack 

of confidence in achieving success, and so 

on are thoughts that negative perfectionists 

are struggling with. Accordingly, it can be 

said that with the increasing level of 

negative perfectionism in students, the 

level of their quality of school life 

decreases. Negative perfectionists do not 

tolerate mistakes and do not evaluate 

themselves according to circumstances. 

This personality structure can cause 

feeling inadequate and inferior and may 

lead to frustration in the person (17).  

The results showed that the quality of 

school life has a significant negative 

correlation with emotional regulation, i.e. 

with the decrease in emotional regulation 

difficulty, the quality of school life has 

increased and this means that with 

increasing emotional self-regulation skills, 

students' quality of school life increases, 

which is consistent with the research of 

Rastgoo and Babakhani (26). Emotional 

regulation is a central process for all 

aspects of human functioning and plays a 

vital role in the ways in which people cope 

with stressful experiences and deal with 

happiness. Emotional regulation is the 

starting, mediating, or changing the 

emergence, intensity or continuation of 

inner feeling and excitement related to 

social-psychological, physical processes in 

achieving a person's goals (29). So, people 

with emotional regulation difficulty cannot 

manage their affairs or complete their 

tasks. At school, students who do not have 

the ability to control their emotions cannot 

control their negative feelings in 

communication with friends and teachers, 

and cannot focus on their homework when 

faced with negative emotions. When faced 

with negative emotions, these students 

cannot control their behavior and keep it 

constant, so they experience an unpleasant 

feeling about the school environment, 

because the quality of school life shapes 

the student's overall perception of well-

being and their general well-being and 

satisfaction with life inside the school is 

the result of his participation and 

involvement in school activities and 

indicates the level of students' satisfaction 

with their daily life at school when the 

student is unable to control his emotions 

and establish a good relationship with 

others, and it incurs negative feelings 

about school.  

Since one of the dimensions of quality of 

school life is social cohesion, i.e. a sense 

of belonging and self-worth and the 

student's ability to enter the group of 

friends and establish a relationship and 

also a feeling of competence and adequacy 

in establishing a relationship with the 

teacher and peers (27), when a person has 

difficulty in regulating emotions, s/he will 

not be able to control them, so s/he can't 

establish a good relationship with the 

teacher and peers, which is consistent with 

the results of other studies because they 

showed that the quality of school life 

decreases with increasing emotional 

regulation difficulty. The results show that 

the effect of positive perfectionism on the 

difficulty of emotional regulation is 

significant and vice versa. Students with 

positive perfectionism experience lower 

levels of stress and strain by adopting 

rational and achievable goals as well as 
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setting reasonable expectations of their 

performance and work results, resulting in 

reduced stress, better mental health and 

well-being (30). Positive perfectionism can 

improve students' emotional regulation by 

reducing the stress. In other words, by 

reducing emotional difficulty, students 

experience mainly positive emotions and a 

positive evaluation of events. Students 

who have positive perfectionism seek 

better academic performance, self-

efficacy, self-esteem, so their positive 

emotions increase, and it can be said that 

positive perfectionism reduces the 

emotional regulation difficulty in students. 

The negative perfectionism has a 

significant and direct effect on the 

emotional regulation difficulty.  

As negative perfectionism increases, so 

does emotional regulation difficulty. 

People with negative perfectionism make 

fundamental negative mistakes and have 

high levels of self-doubt and self-criticism. 

These factors naturally predict problematic 

psychological consequences such as 

anxiety, depression, lack of self-esteem 

and inner shame. Students with negative 

perfectionism have high personal 

standards, so they struggle with the fear of 

making mistakes and doubts about doing 

activities. Failure to achieve these ideal 

criteria predisposes a person to anxiety, 

suicidal ideation, helplessness, negative 

emotions, self-loathing and depression 

(30). In negative perfectionism, one seeks 

perfection in all areas and is overly 

concerned with the negative evaluations 

and judgments of others. By ignoring one's 

true self and idealizing themselves in 

others’ minds, under various stressful 

forms, such a person may face many 

psychological problems such as anxiety 

and depression. So, people with negative 

perfectionism show less resistance and 

stubbornness in difficult situations, which 

can lead to emotional fatigue (13). People 

with negative perfectionism are inflexible. 

They are always affected by fear and 

anxiety caused by failure and may feel 

worthless and suffer from negative 

emotions in the path of progress and show 

dissatisfaction after both conditions of 

success and failure (31). Students who 

have unreasonable expectations of 

themselves and others increase their 

psychological distress and as a result, by 

increasing their anxiety, they are exposed 

to many mental problems, which of course 

reduce their level of physical and 

psychological health. In addition, people 

with negative perfectionism become 

distrustful of others due to unreasonable 

expectations of them and as a result, they 

experience less intimacy and higher social 

conflict, which naturally increases with 

isolation and loneliness, depression and 

helplessness. They experience other 

psychosocial problems and a significant 

decline in emotion regulation (30), and at 

times of stress, they are not able to control 

their emotions, so they face difficulties in 

emotional regulation.  

5- CONCLUSION 

      The results showed that negative 

perfectionism reduces the quality of school 

life of students and increases their 

emotional regulation difficulties. In 

contrast, positive perfectionism increases 

the quality of school life of students and 

reduces emotional regulation difficulties. 

Human being loves goodness and 

perfection. Obviously, there is nothing 

wrong with being flawless in itself, and 

indeed, if we feel such a need in ourselves 

and strive for it, our world will be a better 

world. But in a psychotic person, such a 

need no longer has that real meaning. 

Education about positive and negative 

perfectionism and other psychological 

variables over the years makes students 

aware of the characteristics of 

perfectionists, frees them from confusion, 

and increases their quality of school life. 

That said, it is necessary for organizations, 

institutions and organs related to 

education, especially Ministry of 



Mehrabifar et al. 

Int J Pediatr, Vol.9, N.7, Serial No.91, Jul. 2021                                                                                          13991 

Education, to raise the level of awareness 

of individuals from the early academic 

years in this regard. 

6- CONFLICT OF INTEREST: None. 

7- REFERENCES 

1. Sadoughi M, Ghafari O. Relationship 
between Academic Support with Academic 
Burnout among High School Students with 
The Mediating Role of Quality of Life in 
School. JSA, 2018; 6(1): 206-26. 

2. Sharbatian M.H. Measuring Quality of 
College Life Indicators: A Case Study of 
Higher Education Centers in Qaen. Khorasan 
Journal of Sociocultural Studies. 2016;11 (2): 

107-32.  

3. Sohrabi H, Majzoobi Sh, Sohrabi M, Shahui 
R. Quality of College Life and the Factors that 

Affect It at the Faculty of Nursing and 
Midwifery in Kurdistan University of Medical 
Sciences. Research Project of Kurdistan 
University of Medical Sciences, 2017. 

4. Nejad moghadam H, Salimi M. The Role of 
Lifestyle Raises Health in the Quality of 
School Life and also Academic Adaptation of 
Secondary Students. Educ Strategy Med Sci. 
2019; 12(1):135-43. 

5. Kristjansson SD, Kircher JC, Webb AK. 
Multilevel models for repeated measures 
research designs in psychophysiology: an 

introduction to growth curve modeling. 
Psychophysiology. 2007 Sep;44(5):728-36. 
doi: 10.1111/j.1469-8986.2007.00544.x. Epub 
2007 Jun 26. PMID: 17596179. 

6. Raeesi Sartashnizi, A. Relationship between 
Feeling of Security and Quality of School Life.  
Chaharmahal and Bakhtiari Law Enforcement 
Quarterly. 2016; 4 (13):23-40. 

7. Hakim SMH, Naghsh Z. Modeling the 
Relationship between Perfectionism and 
Mental Health by Examining the Mediating 
Role of the Variables of Academic 

Procrastination and Self-handicapping. 
JAPR.2018; 9 (3): 35-54. 
10.22059/japr.2018.70936. 

8. Besharat, M., Farahmand, H., Gholamali 
Lavasani, M. The Mediating Role of 
Procrastination in the Relationship between 

Perfectionism Pathologies and 
Depression/Anxiety Symptoms, 2018; 14(55): 
235-47. 

9. Hemmati Kalvarzi, J., Hosseinpour, S. K., 
Arfa, F. The Relationship between 
Perfectionism and Academic Motivation of 
Junior High School Students Majoring in 
Theoretical Fields in Sangar, 2nd National 
Conference on Social Harms.2019.  

10. Mahdavi Gharavi, M. What Kind of People 
are Perfectionists and How Are They Treated? 
MA Thesis in Educational Psychology, 

Semnan University, 2013. 

11. Hamachek DE. Psychodynamics of normal 

and neurotic perfectionism. Psychology: A 
Journal of Human Behavior, 1978; 15(1): 27. 

12. Raoof K, Khademi Ashkzari M, Naghsh Z. 
Relationship between perfectionism and 
academic procrastination: the mediating role 
of academic self-efficacy, self-esteem and 
academic self-handicapping. The Journal of 
New Thoughts on Education, 2019; 15(1): 
207-36. doi: 
10.22051/jontoe.2017.14118.1684. 

13. Hejazi A, Hashemi, S. Emotional 
Exhaustion Based on the Dimensions of 

Perfectionism and Teachers' Emotions. 
Research in Educational Systems Quarterly. 
2020;14 (48) :145-60. 

14. Erozkan A, Karakas Y, Ata S, Ayberk A. 
The relationship between perfectionism and 
depression in Turkish high school students. 
Journal of Social behavioral and personality. 
2011; 39(4): 451-64. 

15. Samadi Foroushan, N. Relationship 
between Perfectionism and Quality of College 
Life for MA Students at the Faculty of 
Humanities in Islamic Azad University of 
Ahvaz. Third National Conference on 

Psychology, Educational Sciences and 
Psychology. 2016. 

16.Bubenius L, Harendza S. The relationship 
between perfectionism and symptoms of 
depression in medical school applicants. BMC 
Medical Education. 2019; 19,: 370. 

17. Karababa A. The Relationship between 
Adaptive-Maladaptive Perfectionism and Life 
Satisfaction among Secondary School 

https://dx.doi.org/10.22059/japr.2018.70936
https://dx.doi.org/10.22059/japr.2018.70936


Perfectionism and Quality of School Life in Students 

Int J Pediatr, Vol.9, N.7, Serial No.91, Jul. 2021                                                                                           13992 

Students. Research on Education and 
Psychology (REP), 2018; 2(2):166-75.   

18. Kosterelioglo A, Kosterelioglo I. Effect of 
high school student perceptions of school 
quality on their academic motivation levels. 
Edu-cational Reaserch and reviews. 2015; 
10(3):274-81. 

19. P Sederlund A, R Burns L, Rogers W. 
Multidimensional Models of Perfectionism 
and Procrastination: Seeking Determinants of 
Both. Int J Environ Res Public Health. 2020 
Jul 15;17(14):5099.  

20. Werner K, Gross JJ. Emotion regulation 
and psychopathology: A conceptual 

framework. In A. M. Kring & D. M. Sloan 
(Eds.), Emotion regulation and 
psychopathology: A transdiagnostic approach 
to etiology and treatment, 2010 (p. 13–37). 
The Guilford Press.  

21. Powers A, Casey BJ. The adolescent brain 
and the emergence and peak of 
psychopathology.Journal of Infant, Child, and 
Adolescent Psychotherapy. 2015; 14(1):3-15. 

22- Hosseini FS, Omidvar Y, Abbasi N. The 
Role of Executive Functions and Negative 
Automatic Thoughts in Explaining 

Adolescents' Difficulty in Emotional 
Regulation. Clinical Studies Quarterly. 2016; 7 
(26): 83-111. 

23. Gratz KL, Roemer L. Multidimensional 
assessment of emotion regulation and 
dysregulation development, factor structure, 
and initial validation of the difficulties in 
emotion regulation scale. Journal of 
psychopathology and behavioral assessment, 
2004; 26(1): 41-54. 

24. HoChitra Raghavan, Huynh‐Nhu Le, Laura 
L. Vernon, Jose J. Gomez. A taxonomy of 
emotional disturbances.Clinical Psychology: 

Science and Practice.2015; 10(2):206-26. 

 

 

 

 

 

 

25. Aminabadi Z, Dehghani M, Khoda Panahi 
MK. Factor Structure and Validation of the 
Cognitive Emotion Regulation Questionnaire. 
Journal of Behavioral Sciences. 2011; 5: 365. 

26. Rastgoo F, Babakhani N. Relationship 
between Emotional Self-regulation and 
Quality of Life in Adolescents and Young 
People with Multiple Twins, Principles of 
Mental Health. Year 18. Edition of the Third 

International Conference on Psychology, 
Educational Sciences and Lifestyle, Mashhad. 
2016.  

27. Soltani Shal R, Karashki H, Agha 
Mohammadian HR, Abdkhodai MS, Bafandeh 
H. Assessment of the Validity and Reliability 
of the School Quality of Life Questionnaire in 
Schools in Mashhad. Journal of Mashhad 
University of Medical Sciences. 2011; 
19(1):79-93.  

28. Capan E. Relationship among 
perfectionism, academic procrastination and 

life satisfaction of university students Procedia 
Social and Behavioral Sciences. 2010;5: 1665. 

29. Weems CF, Pina A. The assessment of 

emotion regulation: Improving construct 
validity in research on psychopathology in 
youth-an introduction to the special 
section. Journal of Psychopathology and 
Behavioral Assessment. 2010 Mar; 32(1):1-
7. https://doi.org/10.1007/s10862-010-9178-5.  

30. Abbasi M, Pirani Z, Salehi E. Investigate 
the relationship between Positive and Negative 
Perfectionism with Emotional Well-being and 
Academic Engagement in Nurse’s Students. 

Educ Strategy Med Sci. 2017; 10 (6):447-54. 

31. Gharaiagh Zandi H, Mohebbi M, Zarei S. 

The Relationship between Perfectionism and 
Mental skills in Taekwondo Athletes. Journal 
of Development and motor learning. 2019; 11 
(4): 397-12. 

 

https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Berenbaum%2C+Howard
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Berenbaum%2C+Howard
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=le%2C+Huynh-Nhu
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Vernon%2C+Laura+L
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Vernon%2C+Laura+L
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Gomez%2C+Jose+J

